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I. Executive Summary

The Library Research Education Program Review Work Group (LibResEd) surveyed fifteen peer institutions and developed an external environmental scan of library instruction efforts. The group also interviewed librarians and other course-support providers across the Yale campus to determine the current state of library instruction both within and beyond the Yale University Library (YUL). 

LibResEd determined that the Library already conducts a wide array of instruction activities for its various constituencies across campus, and a Research Education Program mission statement exists; however, there is no overarching library instruction program under which all library instruction activities fall, nor is there any means to direct library instruction in a programmatic way.

The lack of dedicated funding for instruction, and the lack of librarians’ time dedicated to instruction efforts are considerable barriers to programmatic library instruction, as is the librarians’ perception that such efforts are often viewed by others as less important than their other job responsibilities. These, in conjunction with other issues associated with the decentralized nature of the YUL library system, present significant challenges to conducting library instruction in a more programmatic way.

As a result, LibResEd makes a number of recommendations for developing, improving, and managing Yale University Library instruction efforts, such as: 

· presenting a “one door” Web approach to Yale University Library instruction efforts,

· opening the Instruction Group to more members of the Yale University Library community,

· developing a means for library content creators to produce content and put it online without the need for web design experience,

· developing and implementing new tools to assist in scheduling and marketing library instruction sessions,

· hiring/assigning administrative support help for library instruction efforts,

· hiring/assigning a librarian dedicated to conducting library instruction sessions and researching and developing best practices for library instruction.

LibResEd further recommends that library instruction be a more managed endeavor, and suggests a number of committee-based scenarios under which such management might occur; some members of the group also support a higher-level management model under which a “director of research skills education” is hired/assigned/appointed. 

LibResEd further suggests a series of goals to govern Yale University Library instruction, and recommends the development of assessment means to evaluate both the quality and effectiveness of a revamped Research Skills Education Program. 

II. Introduction

Although libraries and library departments across the Yale campus are providing innovative instructional services to their various constituencies, the Public Services Management Council (PSMC) determined that for service quality improvement purposes, an exploration as to the feasibility of more proactive management of Yale University Library (YUL) instructional activities should be undertaken.  

Subsequently, the Library Research Education Program Review work group (LibResEd) was formed and charged to propose an articulation of a Yale University Library instruction program's purpose, directions, and management (see Appendix I for the work group’s charge).

The Library Research Education Program review group met twelve times between September 2006 and mid-February 2007. The eight people on the work group are from libraries across the YUL system, and all are dedicated to library instruction.  However, due to conflicts with instruction sessions, reference service, conference attendance (particularly ALA Midwinter in January), promotion review, and other professional obligations, the group only met twice as a whole. We therefore submit this report as our best effort over the course of our five-month charge to imagine a YUL Research Skills Education Program, but it is by necessity only the beginning of a formulated plan.  We look forward to discussing with PSMC the ways in which this plan--and the library instruction challenges outlined herein--can begin to be addressed. 

III. External Environmental Scan of Instruction

The LibResEd work group surveyed fifteen peer institutions (see Appendix II) in order to evaluate the extent of their library instruction initiatives.
We found that library instruction could be broadly divided into Web-based information and face-to-face instruction efforts.

Web presence of library instruction programs: 

Most libraries we surveyed provided easy Web access to discipline-specific research guides, general overviews of the research process, schedules of when and where library classes were offered, information on orientations and tours, and information on how to schedule a consultation with a librarian. 

Some of the universities had notable additions to this information, such as: copyright information, online "Research 101"-type tutorials, information for new faculty and new students, citation guides, video tours and tutorials, a unified calendar of library instruction events, workshops on group presentations, links to university blogs, library FAQs, "how to" pages for faculty, lists of group study spaces in the libraries, and links to instructional librarian resources. 

Many libraries are providing as much point-of-need instruction material online as possible, particularly with regard to research guides and overviews.

Face-to-face library instruction:

Physical library instruction efforts can be broken into five main elements: 

1. library tours, 

2. library orientations, which often involve some hands-on instruction on using the library catalog and/or article databases in addition to a tour,

3. individual research consultations with either a general librarian or subject specialist, 

4. course-integrated library instruction, held either in a library teaching space, or in an outside classroom,

5. general classes in a wide variety of information and knowledge management subjects, including library and knowledge management tools, Google search strategies, anti-plagiarism/citation protocols, subject- or discipline-specific resources, HTML/Web design, PowerPoint, and sometimes more sophisticated courses taught in conjunction with some instance of the institution's instructional technology department. 

Most of the libraries surveyed continue to provide many of these services. However, Harvard holds no general classes, tours, or orientations, and focuses solely on individual research consultations and course-integrated instruction.

Some schools are abolishing physical library tours in favor of self-paced virtual, video, or text-based tours. Some schools use the library teaching spaces to teach technology skills, such as Web design and HTML that are not (often) taught by librarians; others have introduced more novel approaches, such as dividing up instruction by college class (e.g. instruction for the class of ’08). 

A few libraries host elaborate “welcome festivals” at the beginning of the fall semester, some of which include food, raffles, giveaways, games, and other means to entice students and faculty to view the library as a fun, hip, friendly place to study and get research help. Other libraries host study breaks at various times during the academic year, particularly around final exam periods.

MIT offers a centralized collaboration program called the "Independent Activities Period" where members of the MIT community (students, faculty, staff, and alumni) "participate in a variety of activities, including how-to sessions, forums, athletic endeavors, lecture series, films, tours, recitals and contests," which also involves the library.

We know little about the specific teaching spaces within the surveyed libraries, although most seem to have access to at least one computer-assisted room dedicated to library instruction. 
Library instruction staff and instruction groups:

Within the library organization, Instruction was generally affiliated with Reference services. Few schools we surveyed had system-wide Instruction Coordinators, although Brown was considering one at the time of our investigation, and our Michigan interviewee indicated that their program could use more coordination (although she specified she did not want a "very formal management structure"). Some decentralized library systems listed instruction coordinators for each library; some, like Cornell, had one Instruction Coordinator for the instructional efforts in the undergraduate libraries. Some libraries did not identify librarians as having instructional duties at all.  Staffing varied by library and library system, so broad generalization is difficult, and few schools identified specific administrative support or funding sources devoted to instruction (those that did also hosted events that necessarily involved funding and organizational support). 

Several schools indicated that they have Instruction Groups: some are merely informal gatherings (over lunch, for example) at which information regarding library instruction is shared; some are the means to bring speakers and other professional development programs to instructional librarians. MIT has an "Instruction Committee" which encourages people to contact them with new ideas. 

IV. YUL in Relation to the External Environmental Scan

If a "Library Instructional Efforts" spectrum were to go from Harvard at one end (little emphasis on instruction) to Dartmouth and Cornell at the other end (much instruction), Yale University Library is well placed toward the Dartmouth and Cornell end of the spectrum. 

For fiscal year 2005-2006 statistics show that across the YUL there were nearly 1300 instruction sessions to groups (down 7% from FY 04-05), nearly 11,000 total participants in instruction sessions (nearly the same percentage as FY 04-05), and more than 95,000 reference questions asked (down less than 1% from FY 04-05).
 

Significant Web space is dedicated to YUL instructional efforts, although many pages are difficult to find, and the decentralized nature of the library system currently makes a comprehensive inventory of online instruction materials difficult. Nevertheless, YUL makes available a variety of online research guides and overviews, text and video tutorials and other resources such as blogs, podcasts, and options for RSS feeds. 

Similarly, YUL offers information on tours and orientations, although again, one must go to a variety of library websites to have a comprehensive understanding of what is offered where/when. Even for staff, access to and understanding of the Electronic Classroom calendar is difficult, and other library instruction classrooms and calendars are also difficult to locate and schedule. 

Several Yale University libraries offer physical tours, although some, such as the Medical Library ceased doing so; for the past two years the Social Sciences Library has offered tours in as many as seven languages. Sterling Memorial Library (SML) has options for an online virtual tour as well as a brochure outlining a self-paced tour of its main floor.

Orientation sessions are offered primarily to Freshmen at Sterling Memorial Library (Freshman Library Workshops).

Yale library instruction principally focuses on course-integrated instruction, usually at the request of faculty members. The emphasis is on hands-on learning, so many classes are held in CCL's Electronic Classroom (now temporarily in Sterling).  Other sessions are scheduled for the Medical Library, the Divinity Library and other library teaching spaces. 

YUL librarians also regularly teach a variety of general classes throughout the semester. The Medical Library teaches dozens of classes per semester on knowledge management tools, such as RefWorks and Endnote; SML and Kline Science Library also teach RefWorks and Endnote classes regularly. The Kline Science Library teaches administrative support staff verification techniques. The Medical Library teaches classes in PowerPoint and discipline-specific tools and databases, such as PubMed. The Map Collection hosts a series of workshops on introductory GIS (geographical information systems) methods. 

The Medical Library has an extensive and well-established Liaison program and Personal Librarian program that is well received by both their student populations and, increasingly, their faculty members. The Kline Science Library has liaisons and a proactive DUS/DGS contact program for new graduate student orientations.

The Librarian Role in ClassesV2 is slowly establishing itself, although permissions are restrictive and reduce the ability to communicate easily with students. There is some question as to whether the Librarian role constitutes instruction, reference service, or technical support.  The Law and Medical Schools continue to use the Blackboard course management system, and a variety of library instruction activities are available in these venues.

YUL has an Instruction Group made up primarily of individual libraries’ or departments' instruction coordinators. The Group generally meets biweekly and is headed by a volunteer Chair who operates within a yearly term. The Group shares library instruction information, holds a yearly instruction forum for library staff (typically held during the spring semester), and executes special projects under the direction of the AUL for Public Services. No budget or advocacy is authorized.

***

The library instruction efforts outlined above operate independently of one another across the YUL system. In many cases, members of the LibResEd work group were surprised to discover how much instruction was happening across the system, and this in spite of communication efforts such as the YUL-inst discussion list and the Instruction Group. 

In evaluating whether these YUL instruction efforts operate broadly under an identified instruction program, the LibResEd work group undertook a broad-ranging series of interviews of librarians and other campus course supporters (see Appendix III) to discover what further instruction efforts might exist, and to identify the challenges librarians face in conducting programmatic YUL instruction.

V. Challenges to Programmatic YUL Instruction

Currently no formal YUL-wide program of instruction with universal goals, objectives, and assessment is recognized.  There are a variety of reasons for this perception, some of which have been mentioned earlier:

Web presence and research skills competencies:

· YUL instruction efforts are not presented in a coordinated manner. There are multiple instruction calendars/classrooms, Web pages, tutorials, etc., and usually these are located only on individual library websites; the current "Workshops and Tutorials page is very SML-centric. Consequently, it is difficult for librarians, students, faculty, and YUL and Yale University administrators to understand the breadth and extent of instruction efforts.

· The current Research Skills mission statement: http://www.library.yale.edu/instruction/mission.html is difficult to find and resides in a vacuum; there is no means to put it into practice. As of the final draft of this report, this page is unavailable.

· There is no shared list of competencies/best practices to govern YUL instruction efforts.

· Library instruction for Faculty of Arts and Sciences (FAS) constituencies tends to repeat the basics because no program exists for building up students' library research skills.

Management, time, and resources:

· Librarians are strongly reluctant to be "managed" hierarchically, and few have experience with other distributed models of management. There is a strong perception that instruction is best handled by individual libraries that can address the research skills education needs of their specific constituencies. 

· Library instruction for FAS constituencies remains largely tool-based in nature ("traditional BI"); in contrast, instruction at the professional schools (and some dept./school libraries, particularly at the graduate level) is creative, independent, and works well with the libraries' target audiences. Because of this dynamic, librarians in the Medical School Library, Divinity Library, and others are reluctant to come under a YUL-wide program of managed library instruction if it impedes their efforts.

· Many librarians serving FAS constituencies feel that their instruction efforts are underappreciated, underrecognized, undersupported, and underresourced. Although most recognize the value of implementing new approaches to instruction (including competencies instruction), they have little time to explore and initiate new approaches or to incorporate broader research skills. One might call this "librarian burn out."  There is also concern that if the faculty suddenly did request more research skills instruction—either for themselves or for their students—that the librarians would be overwhelmed. Such a culture forces a perception that on the whole instruction is an important but secondary task/goal and not worthy of primary consideration.

· Among instruction librarians serving FAS constituencies in particular, tension exists between balancing instructional duties and managing other responsibilities. Even instruction coordinators manage their instruction tasks alongside other responsibilities that often take as high or higher priority. There are no librarians whose primary focus in practice is instruction, professional development, or outreach, even if instruction was originally the primary reason they were hired. 

· Coordinating even basic instructional efforts involves scheduling, marketing, lesson and script development, recruitment and training of staff, and other prep time. These efforts will only increase when new teaching spaces open in CCL in 2007. Currently there is no mechanism that can accommodate this increase in scheduling and reserving classroom space, let alone these other coordination issues. There is a strong sense that the librarians "can't do it alone." They need administrative help at least.

· Librarians serving FAS constituencies in particular often work at a distance from their teaching spaces and have no space dedicated to instruction in which to prepare materials, research pedagogy, or otherwise think exclusively about library instruction. Further, collection development of Library Science materials includes the purchase of monographs and serials dedicated to instruction, but many are old, housed in LSF, or are otherwise held in the SML stacks and need to be sought out to be used.  Other materials have not been collected at all and the LibResEd convener had to spend considerable time to search for and request materials even to research information for this investigation.

· There are no funds/resources dedicated to instruction. Efforts that would require funding often die in the search to discover who should and/or will pay for such efforts.

· The traditional division between “reference” as concerning one person and “instruction” as involving more than one person is increasingly anachronistic. All answers to questions presented in an academic library setting, whether they come in person at the reference desk, by email, Ask!Live, or in the classroom, involve instruction in how to access and use materials. Such distinctions make it increasingly difficult to know where lines should be drawn: is RefWorks an instruction tool or a reference tool?  Is Ask!Live a service for instruction only if a librarian and a patron cobrowse?  Can funding sources, staff, and scheduling for both instruction and reference be coordinated? Such questions present confusing dilemmas for both management and resource allocation.

· A significant challenge faced by librarians involved in instruction efforts (and others) is the dual need to both produce content and prepare it for display on the Web (Web coding/Web design). Working with the YUL Web templates and coding the tags remains time-consuming and difficult.

Instruction Group:

· The Instruction Group has no defined purpose beyond merely serving as a forum for discussion (this has not always been the case). As a result, the group has become reactive rather than proactive, visionary, or goal-centered. There is no means to push for resources to maintain/upgrade everyday activities let alone pilot new initiatives. 

Campus culture:

· There is little campus support or recognition by (YC/GSAS) faculty and administrators for the value of library instruction or instruction librarians; at the same time there is broad recognition that our efforts to develop a formal program of library instruction will get nowhere without active support from Yale faculty and administration. 

VI. Recommendations to Develop, Improve, and Manage YUL Library Instruction

The following list of recommendations attempts to address the challenges outlined above:

Web presence and research skills competencies:

· Make the Research Education Mission Statement more prominent and describe the YUL instruction program more fully (see below).

· Develop an interactive online tutorial to provide entry-level instruction in selecting, searching, and evaluating sources following the ACRL Information Literacy Competency Standards. With this available online to all users, library instructors could better negotiate instructional content with faculty that would allow instruction librarians to concentrate more on teaching specific, course-related critical-thinking and problem-solving strategies for advancing /research skills in their sessions. 

· Present a "one door" Web approach to YUL instruction efforts from YUL front door; add links to other libraries' and professional schools' efforts, and in other ways make Workshops and Tutorials page less SML-centric.

· Develop a means for library content creators to produce content and put it online without the need for web design experience. (See Appendix IV for more information.)

Management, time, and resources:

· As a means to support library use and encourage development of research skills in all users, SML instruction librarians should continue to provide regular tours of SML during the first few weeks of each semester to orient users (new students/faculty/staff in particular); they should also provide tours in languages other than English at least once per semester. All tours should be widely marketed to reach interested users. Staffing for these tours and orientations should include anyone whose job description involves public services, and other interested librarians/staff throughout SML and the YUL. SML staff-given tours should be supplemented with continued use of the self-guided tour pamphlets, maps of SML's first floor and a list of available study spaces should be easily available both in hard copy and on the YUL website.

· New tools to schedule and check availability of rooms for scheduled library instruction as well as ad hoc instruction and group study for use by faculty, graduate students, and student groups should be investigated. A tool should be implemented that can adequately address scheduling/reservation needs for library instruction classes. A coordinated instruction calendar that shows library instruction efforts across YUL should be implemented and used (a mechanism to do this currently exists but is not used); administrative support to facilitate these efforts is recommended (see below).

· When hiring new professional public services staff, give more weight to teaching ability/instruction in job descriptions to supplement the ranks of instruction librarians over time.

· The need for faculty receptivity to instruction efforts  may become less of an issue as more online instruction avenues are provided, particularly lower-level tutorials. 

Instruction Group:
· Develop/empower the Instruction Group to be the main body for assessing the revamped instruction program: developing standards and best practices, organizing training in new technologies, organizing professional development for teaching strategies, and investigating increased avenues for communication among librarians involved in instruction (a listserv already exists but isn't heavily used; blogs exist in some libraries). Resources should to be dedicated to this group's efforts so that speakers and trainers can be brought to campus. Yearly reports should be submitted to PSMC or other managing body regarding compliance with recommendations and efforts to address competencies.

· Partner more closely with the McDougal Graduate Teaching Center, the Center for Language Study, and others to develop graduate-level information literacy/research skills instruction and develop librarians' ability to effectively consult with faculty.

· Target faculty to whom to demonstrate/teach library information management skills, including working with the collections (esp. digital resources) and incorporating them into ClassesV2 and/or Blackboard, perhaps by means of regular forums and seminars, but also in conjunction with the department liaison librarians.
Campus culture:

· YUL library administration must actively promote the value of library instruction, information literacy/research skills to Yale University faculty and administration.

· YUL library administration must support funding for library instruction and the recommendations above to develop a formal program of library instruction.

VII. Research Skills Education Program (RSEP)
To effect these recommendations, and as directed by our charge, LibResEd recommends the following outline for a more directed Yale University Library instruction program: 

· We recommend that the current Research Education Program be renamed the Research Skills Education Program (RSEP). 

· We recommend that the following Research Skills Education Program outline be considered:

· Rationale: 

Information is everywhere and is being created faster than anyone could have imagined even fifteen years ago. As such, locating and accessing the appropriate information is becoming ever more complex. This is true for librarians, who are trained to find appropriate information, for faculty and staff who may not be current in the latest resources and search strategies, for graduate students who are entering intensive research, and for undergraduates who are just beginning to explore the vastness of a complex research university's library system. All parties need information in order to complete classroom assignments, research projects, and to interact responsibly with society at large. 

Increasingly, libraries and universities have established instruction programs (within and outside of the library) based on research skills and information literacy competency standards, which have been established by a variety of professional associations.

In order to support the curricular and research projects of Yale University, and to establish a basis for life-long learning, it behooves the Yale University Library to establish a Research Skills Education Program in order to ensure that our various constituencies have the knowledge they need. 

· In support of such a program, we recommend that the current Research Education  Program mission statement be amended and updated from: 

The Library's Research Education Program aims (1) to prepare Yale University students to make effective life-long use of information sources and systems; (2) to support Yale faculty in providing students the skills needed to succeed in completing coursework and research; and (3) to facilitate the campus community's productivity through continuous awareness of information resources and their use. 

The Library staff work with faculty, teaching assistants, ITS staff, and administrators to develop and deliver instructional guides and learning tools, both in electronic and print form, aimed at developing skills needs by undergraduate and graduate students to succeed in their academic work at Yale. The Library provides leadership in introducing the campus community to the effective use of electronic information resources. We are committed to assessing the quality and effectiveness of our instruction program and to continuously improving response to the campus educational objectives and programs. 

To the following: 

The Library's Research Skills Education Program aims to ensure Yale’s standing
as a premier research institution by promoting and providing instruction that
strengthens student, faculty, and staff skills for life-long use of evolving information resources and systems.

Toward that end, the Library staff collaborates with faculty and other members
of the Yale community to develop and deliver classes, workshops, instructional
guides and other tools.

We are committed to assessing the quality and effectiveness of the Research
Skills Education Program in order to continuously align it with Yale’s
educational and research objectives and programs.

· The Research Skills Education Program aims to address the following constituencies across the Yale University campus:

· Lower-level undergrads

· Upper-level undergrads

· Grad/Professional students

· International students/faculty

· Faculty and staff, including Library staff

Each group may have its own information needs and learning goals appropriate to their learning level, which we call "graduated learning goals." Each library may therefore adopt competency standards as appropriate to their discipline or constituency group.

· When is instruction provided: Research skills education is given at appropriate times during the semester and over the summer to support the curricular and research projects of the Yale University community. Research skills education is also available continuously through self-service materials created for Web delivery. 

· What instruction is provided: The Research Skills Education Program provides instruction through a variety of instruction services, such as: tours, orientations, faculty-requested course-integrated instruction, general end-user classes, and one-on-one and group consultations, seminars, fora, and information fairs. Web resources include virtual tours, text and video tutorials, research guides, pathfinders, instruction sheets, and other instructional information. 

· Where is library instruction provided: The Research Skills Education Program provides instruction in library-run instructional classrooms (including the new CCL Electronic Classrooms), library staff offices, faculty offices, classrooms, lecture and other Yale community spaces, consultation locations on campus such as Residential Colleges, and (we anticipate) the CCL Café and Group Study spaces, ad hoc off-campus locations, and via the Web through ClassesV2, Blackboard, Ask!Live, email, and other virtual means. 

The CCL Experimental Teaching Space and Center for Collaborative Learning present exciting new instructional spaces in which library instruction and librarian-assisted course-support collaborations with faculty and graduate students can take place in conjunction with the Electronic Library Initiatives (ELI) course support initiative and other campus course-support efforts.

· How is library instruction provided: The Research Skills Education Program should provide the overarching direction for research skills education throughout Yale University. The program should manage and operate under developed standards to accomplish day-to-day activities, such as communication, marketing, assessment, research and development. The program requires funding to provide adequate staff and materials support. A cohort of instruction librarians exists and will continue to be developed from among existing Library staff and new hires to provide instruction to the Library's various constituencies (some of the school/departmental libraries' instruction needs will be addressed by other libraries (e.g. Math Library needs by Kline Science Library). Assessment will evaluate both individual instructional activities based on goals and benchmarks (see Appendix IV), as well as programmatic development and achievement. 

· Assessment: Assessment of the Research Skills Education Program should be twofold:  

1. Assessment should include knowledge/attitude/belief changes among instruction constituencies and yearly assessment by the RSEP Management Committee. We recommend hiring a professional assessment consultant at the beginning of the program's implementation to set up an effective assessment program.

2. A percentage of individual instruction sessions should be evaluated through pre/post tests, evaluations by both students and faculty [satisfaction; evaluation of instructor], and by researching both new methods and new resources (forward looking) for teaching as well as evaluating “how well have we done” (retrospective).  

· Partnerships within the Library: The Research Skills Education Program should collaborate with Integrated Library Technical Services, Research Services and Collections subject specialists, area curators, and other content and service providers to address the information (and technology) needs of the RSEP's constituencies. 

· Partnerships beyond the Library: Outside of YUL, the Research Skills Education Program should partner with the McDougal Graduate Teaching Center, the Center for Language Study, the Writing Center, the Instructional Technology Group, Office of Institutional Research, and other campus course supporters and instructional efforts to collaboratively work to address information (and technology) needs of the Research Skills Education Program's constituencies. Such partnerships are already being modeled and explored under the Library's ELI/Davis Grant course support initiative. 

· Research Skills Education Program Goals: Research Skills Education Program goals to instruct a certain percentage of the Yale University Library's constituencies will vary by library, and each library will set individual goals for reaching a certain percentage of its constituency and for achievement based on organizational culture. The primary goal of the RSEP should be to increase the percentage of students/faculty/users reached yearly. (See Appendix V for outline of broad program goals.)

· Research Skills Education Program Leadership Areas: The Research Skills Education Program is the primary avenue across YUL and the Yale University community by which instruction is given in the following areas: 
· Research Skills Education/Information Literacy strategies for 
· identifying information needs, 
· acquiring information effectively and efficiently, 
· critically evaluating information and its sources, including Web-based information,
· using information ethically, and 
· keeping current regarding information in a field or discipline, including RSS feeds, blogs, wikis, and database auto-alerts.
 
· Knowledge management tools, such as RefWorks, EndNote, and Web-based knowledge management tools.
· ArcGIS instruction for geospatial data exploration. 
VIII. RSEP Proposed Management Models 

We recommend that a Research Skills Education Program (RSEP) Management Committee be formed with sponsorship by a member of PSMC.

The RSEP Management Committee in whatever form chosen should meet minimally 6 times per year to manage Research Skills Education Program budget, identify instruction and assessment goals, and identify and prioritize projects to pursue the mission of the RSE Program. These projects would then be passed along to the Instructors’ Group (see below).

We put forward three possible management models for PSMC's consideration:

1. Organizationally Representative Committee: librarian representatives from all major Yale libraries and special collections/dept./school libraries, grouped as for example: 

Med/EPH/Nursing

RSC/Area Studies curators

Beinecke

SSLIS

Sciences

Divinity

MSSA

Map/GIS

Music

Arts

[Law]

Education Services/Instructional Design Librarian (see below), ex officio
and an ILTS representative ex officio, up to 15 members total; a majority quorum is needed to make decisions.

Pros: represents all instruction interests across the YUL system; includes an ILTS representative to help address technological needs.

Cons: unwieldy size: difficult to bring together all members.

2. Committee with membership based on broad disciplines: librarian representatives from major library interests across campus identified by discipline, with a representative for the group of smaller school/departmental libraries: 

Medical

Arts

Music

SSLIS

Sciences

RSC/Area Studies curators

Special Collections (MSSA/Beinecke, others)

Divinity

[Law]

Education Services/Instructional Design Librarian, ex officio
and an ITLS representative ex officio, up to 12 members total; a majority quorum is needed to make decisions.

Pros: smaller group; represents major groups across the YUL system; includes an ILTS representative to help address technological needs.

Cons: not as fully representative as Option #1; group size remains large.

3. Selective Steering Committee: librarian members selected to represent specific instruction audiences:

Graduate students

Undergraduate students

Professional School Students

Faculty and Staff

Education Services/Instructional Design Librarian, ex officio
and an ILTS representative ex officio, up to 7 members total; majority quorum is needed to make decisions.

How Option #3 would work: Librarians from across the YUL system would identify themselves as primarily engaged or interested in providing library instruction to one of the previously identified audience groups. Each identified group of librarians would then nominate a representative to the RSEP Management Committee.  

The nominee for each audience group would be responsible for identifying instruction needs for that audience, under the auspices of the RSEP guidelines. The nominee would then be responsible for representing the interests of this audience group for the duration of their term on the committee.

For example, the librarian nominated to represent the instruction needs of the faculty might inform the committee that few faculty members know how to set up auto-alerts to keep up with information in their fields, or how to use RefWorks or EndNote effectively.

The committee would collect instruction needs from all audience representatives, discuss them, and prioritize these according to the guidelines of RSEP. This prioritized list would then be passed along to the Instructors’ Group for discussion and implementation. 

Pros: small size would provide focused perspective to address graduated learning goals, including those aimed at faculty and staff; enhances communication both within libraries and among librarians across the YUL system.

Cons: necessitates at least a basic secondary level of instruction organization or communication (listserv?) in order to identify librarians interested in representing audiences. 

We recommend that PSMC consider the third form of management as being the most provocative and potentially influential in addressing long-term RSEP goals. If this cannot be implemented immediately, then we recommend starting with one of the earlier models with implementation of this model within a 3-5 year timeframe.

4. Director of Research Skills Education 

Create a new position to be called Director of Research Skills Education [or some such appropriate title]. This position would have an office in CCL and report to the Associate University Library for Public Services.

This position would direct the RSEP activities across the YUL system, and assist in the duties outlined for the proposed Education Services/Instructional Design Librarian position (outlined below). This position would further have permanent seats on both the Instructors' Group and the RSEP Management Committee, as well as on PSMC.

Establishing CCL and the new teaching and learning spaces therein as a hub for library instruction and campus-wide research skills education, and placing a director of campus-wide library instruction there, would elevate the status of research skills education and RSEP both within the Library and across the Yale campus more broadly, which in and of itself might help address some of the many challenges to programmatic library instruction outlined earlier in this report.

This management model is not supported by all LibResEd members because some perceive this as the sort of top-down management model that many librarians across campus have stated they dislike; however, other members feel that such a position is necessary to move library instruction forward and give RSEP the standing it deserves across YUL and the Yale University campus.

We invite PSMC to carefully consider the pros and cons of such a model.



Instructors’ Group

We recommend that the current Instruction Group be renamed the Instructors’ Group, and that it be open to all librarians and library staff (and others) who are engaged in or interested in instruction across the YUL system. Opening the group up to all librarians interested in instruction will help broaden the scope and reach of the RSEP and, in SML in particular, such a larger group might foster an increase in the cohort of people available for basic instruction, such as library tours and orientations. 

The Instructors’ Group may meet biweekly as the Instruction Group does currently, or may change to meet monthly if needs and scheduling dictate.

The Instructors’ Group will form ad hoc working groups to accomplish goals as outlined by the Instruction Management Committee, as well as to pass ideas for new initiatives and goals back to the Instruction Management Committee.

Under the direction of the Instruction Management Committee, the Instructors’ Group will be responsible for creating standards and best practices for:

· library instruction pedagogy (teaching skills)

· Content, including:

· RefWorks

· EndNote

· Other knowledge management tools (Zotero, etc.)

· ArcGIS

· Camtasia (?)

· Bibliographic instruction

· Library/librarian role in ClassesV2

· Marketing/distribution of information to recruit participants

· Assessment of the RSEP

We recommend that the Instructor's Group hold an annual plenary session of all members and organize a professional development activity at least annually.

Requests for resources will be submitted to the Instruction Management Committee for review. Recommendations would then be submitted to the AUL for Public Services and the Public Services Management Council.

IX. RSEP Staffing

Education Services/Instructional Design Librarian 

We recommend that a new professional position be created, Education Services/Instructional Design Librarian, who would be part of the Research and Collections Services department and report to the Head of RSC.  [Title and reporting line continues to be debated: this position could also be placed in CCL and could report to the AUL for Public Services.]

This professional position would require a MLS and significant undergraduate teaching experience, as well as a high level of Instructional Technology experience in order to negotiate the increasingly electronic venues of library instruction and instructional design.

This position would be responsible for conducting a significant portion of SML's library bibliographic instruction load, and would include instruction for campus-wide knowledge management courses such as RefWorks and EndNote, and other tools as identified and needed. 

This position would also be responsible for carrying out collection development for Library Science, and in particular for building a collection of current materials on library instruction and instructional design to be housed in a non-circulating (but publicly browsable) collection that would be located near the Library's electronic classrooms in CCL.

This position would further be responsible for doing RSEP research and development to identify programs, standards, and assessment strategies appropriate for SML and YUL-wide implementation.

The incumbent would hold permanent positions on the RSEP Management Committee and the Instructor's Group, and will convene or chair the groups on the same rotating basis as the other members of each group respectively.

With this position accountable for budget advocacy, supervision of C&T staff, and working with outside collaborators, if this position is not filled, someone from the RSEP Management Committee would have to be dedicated to these tasks. 

[Elements of this position, including 1 FTE or 1 FTE equivalent made up of shared time among more than one individual continue to be debated.]
Administrative Support

We recommend that a high-level (D or E) Clerical and Technical position be dedicated to administrative support for RSEP, reporting to the Education Services/Instructional Design Librarian and working closely with the RSEP Management Committee. 

This position would be responsible for:

· developing and maintaining mailing lists, 

· maintaining the YUL-wide Library Instruction [name] calendar, 

· managing announcements, 

· sample-letter file maintenance, 

· student registration for RSEP classes, 

· maintaining the YUL-wide Library Instruction Web gateway, and 

· maintaining RSEP-related Web pages

· maintaining content for Library Instructor Tools RSS feeds for Yale Portal

· scheduling RSEP classroom spaces

As well as for other duties as identified and needed.

[Whether this position should be 1/2 FTE, 1 FTE or equivalent continues to be debated.] 

X. RSEP Resources
The LibResEd work group does not feel adequately knowledgeable to recommend resource allocations, but does urge PSMC to seek funds to designate a specific budget line for Research Skills Education Program staffing and resources sufficient to accomplish the program staffing, activities, and goals as outlined above. This budget line could include resources for currently unfunded instruction and reference resources such as RefWorks and Ask!Live, as well as for special training opportunities for teaching skills, promotional supplies, and assessment work. Clearly, any unfunded instruction program will fail unless specifically and sufficiently resourced. 

XI. Conclusion

We present this document and look forward to PSMC discussion, collaboration, and compromise.

Respectfully submitted by the members of the LibResEd work group:


Kathrine Aydelott


Stace Maples


Kelly Barrick



Lei Wang


Hannah Bennett


Suzanne Estelle-Holmer


Jan Glover


Tobin Nellhaus

Appendix I. 
Research Education Program Review Work Group Charge:

Statement of Purpose:

Although various libraries and library departments across the Yale campus are providing innovative instructional services to their constituencies, the PSMC has determined that for service quality improvement purposes, a more proactive management of Yale University Library educational activities throughout the Yale University Library system is desirable. 

Building from the Yale University Research Education Program mission statement (http://www.library.yale.edu/instruction/mission.html), and recent investigations, such as the Instruction Group’s Environmental Scan of Instruction presented to PSMC in spring 2006, and the Davis-funded ELI project, the Research Education Program Review Work Group will prepare and present to the PSMC and the AUL for Public Services a proposal for a research education program for the Yale University Library.

The group will:

1. Produce a more comprehensive environmental scan of library instruction efforts and programs at Yale, peer, and other institutions.

2. Outline a proposed research education program for the Yale University Library, and for such program:

a. offer the PSMC ideas on what is needed to manage and resource an effective research education program;

b. revise and update the existing Research Education Program mission statement and program title as appropriate to evolve a statement of vision and suggest 3- to 5-year program goals;

c. project the impact within the Library and identify library departments most likely to be engaged with the program;

d. identify necessary day-to-day communication and coordination practices and procedures;

e. identify best practices, tools, and techniques for library instruction in support of both beginning and more advanced research skills;

f. investigate opportunities for campus outreach, including reorganization and enhancement of existing Web-based library instruction materials; 

g. investigate opportunities for collaboration with other Yale service providers, including Yale College Dean's Office, Academic Media and Technology, McDougal Graduate Teaching Center, and others;

h. develop a plan for evaluating the program activities and assessing their relation to teaching and learning. 

The result of the group's efforts will twofold, including a proposed articulation of the program's purpose, directions, and management, as well as a brief report identifying the areas for which this program takes leadership and responsibilities among the instructional activities offered on campus.

Timeframe: 

· AUL, sponsor, and chair to appoint members by Aug. 31, 2006.

· Complete report by January 31, 2007. 

Appendix II.

List of Libraries Surveyed for External Environmental Scan of Instruction

Brown


Cornell



Columbia

Dartmouth

Harvard

MIT

NYU 

Penn



Princeton

Tulane
Univ. of Chicago

Univ. of Michigan

Univ. of Minnesota

Univ. of Virginia

Univ. of Toronto

Appendix III. 

Yale Librarians Interviewed
:

Janene Batten, Reference Librarian, School of Nursing 

Judy Carnes, School of Management Librarian, Social Sciences Library

Todd Gilman, Librarian for Literature in English

Emily Horning, Lib. for Rel. Studies and Anthro.; Coordinator for RSC Instruction

Kathryn James, Reference Librarian, Beinecke Library

Diane Kaplan, Archivist, Manuscripts and Archives

Suzanne Eggleston Lovejoy, Asst. Music Librarian for Public Services, Music Library

Teresa Miguel, Reference Librarian, Law Library

Danuta Nitecki, YUL AUL Public Services

Suzanne Roberts, Librarian for European History, Coord. For Humanities Collections 

Andrew Shimp, Engineering and Applied Science Librarian

Martha Smalley, Librarian, Divinity Library

Alan Solomon, Department Head, Research Services and Collections

Judy Spak, Reference Librarian, Blackboard Specialist, Medical Library 

David Stern, Director, YUL Science Libraries

Susan Walker, Librarian, Lewis Walpole Library

Matt Wilcox, EPH Librarian & Director of Academic Technology/Public Health Library

Tao Yang, Public Services Librarian, East Asia Library

Other Yale course supporters interviewed:

Brad Gano, Assoc. Director, Center for Language Study

[Alfred Guy, Director, Yale Writing Center – LibResEd was unable to meet with him] 

Ed Kairiss, Director, Instructional Technology Group 

William Rando, Director, McDougal Graduate Teaching Center

Appendix IV. 

Thoughts on YUL Instructional Web Interfaces

The Instructor/Content Provider

Any “one door” solution for Library Instruction should provide tools that free instruction providers from the need to become Web Designers and HTML experts in order to maintain currency of web-based instruction materials, and departmental/collection web sites, in general.  

· Wiki-based site construction, which provides simple, forms-based, multi-user editing capabilities, separates the task of web design from content creation and provides tools that can enable non-programmers the ability to maintain complex and content-rich web sites.  The most familiar example of this type of content management system is Wikipedia.com, the open web encyclopedia.  


· For the purposes of Library Instruction, and Library website management in general, editing capabilities would obviously be limited to various “editor groups” each of which might have different editor access to various parts of the site(s)/content modules.  


· Content management tools could be built into the Wiki interfaces, including (but not limited to):

· The ability to choose from a series of Wiki “templates,” to which the content for individual web sites could be added, providing a consistent interface across the YUL web presence (for those units that choose to adopt the Wiki interface).

· Familiar “forms-based” content management to upload text, images and multimedia elements.  This interface should make content management of departmental/collection/instruction websites as easy as maintaining a MySpace page.

· Content deploy/expiration dates, allowing providers to better manage time-sensitive materials.

· “Modularization” of content, so that redundancy of instruction material maintenance can be avoided.  “Content modules” from one unit can be incorporated into the web interfaces of others, and updates made by the responsible unit are deployed automatically to all sites that use the content.

· “Modularization” of content also allows implementation of new content tools as they are developed.

· “Team Approval-based” deployment, for instances where content must be created/edited/approved by more than one individual.

The Instructor Tools Portal

Current web content delivery technologies allow user customization of “portals,” using RSS and XML based tools for content delivery.  Yale has implemented this approach with its YaleInfo portal, which allows some degree of customization for user needs.  The Google Gadget model (which uses XML to “wrap” existing content and applications into user selectable elements that can be added to personalized web interfaces, defined by the user need) is one of the better examples of this type of interface.  This type of user interface model would be particularly useful in creating an Instructors' Portal, as the logical evolution and fusion of current Instruction resources (Library Staff Instructor’s Page, Training Management System (TMS), The Electronic Classroom, etc…)

The Instructors' Portal should be based upon “Gadgets” and RSS/XML based modules (similar to the Google Gadget model) designed to provide access to various tools of use to instructors/audiences.  These would be “stand-alone” tools that could be added to a personalized “Instructors Portal,” and might include items such as: 

· RSS lists of “mailto” links to remailers for particular YUL instruction audiences (faculty, undergrads, staff, etc…). 

· RSS lists of “most recently updates instruction modules.”

· RSS lists of “most popular instruction modules.”

· RSS lists of the latest Digital Library updates.

· Calendar modules for tracking availability of teaching facilities

· Links lists for instructor resources (Training Management System (TMS), SmartBoard Training Guides, etc…Instructors Groups/Committee meeting info, etc…).

· Upcoming Library Instruction Events calendars.

· Alert/Management Tools which integrate with Instructor Tools, such as the Training Management System.

The Instruction User Portal

This same model could be implemented at the YUL Instruction Front Door for patrons with tools available to users for customization and personalization of their YUL Instruction interface.  Certain elements of the front door could be automatically “pushed” to the user, while a large part of the interface would be available to user-end configuration.

Appendix V. 

An Outline of Possible Research Skills Education Program Goals: 
References to Standards refer to the ACRL Information Literacy Competency Standards for Higher Education previously cited.

Program Goals

1. To ensure that students, faculty and staff understand the structure and format of information resources and their impact on the mechanics of searching (Standards 1 and 2). 

Benchmarks: 

· Knowledge of how information is formally and informally produced 

· Knowledge of the general information provision role of books, journals, magazines, newspapers, government publications, audio/visual materials and online data sources 

· Ability to construct a library search plan, which includes appropriate access tools 

· Ability to identify and use appropriate search language 

· Ability to use Boolean logic and truncation effectively 

· Ability to identify related materials while researching 

· Ability to refine search strategies as needed 


Actions: 

· Point-of-use assistance at public service desks, via phone, e-mail and chat 

· Scheduled library orientation sessions 

· Instruction classes to students, faculty, or staff upon request 

· Development of self-guided instruction such as online tutorials or web-pages 

2. To ensure that students, faculty and staff are aware of the Yale University libraries  and their resources (Standards 1 and 2). 

Benchmarks: 

· Knowledge of the existence and location of the Yale University libraries in both physical and virtual form

· Awareness of the Yale University Library catalogs and online resources

· Knowledge of different information formats available in libraries, including print, electronic, microform, audio and video 

· Knowledge of reference services 


Actions: 

· Appropriate signage 

· Distribution of maps and brochures 

· Engage in marketing activities, such as mass e-mailings and sponsoring events promoting the library 

· Participate in university events, such as the Innovation and Teaching Fair, Undergraduate and Graduate Information Fairs, and new students and faculty orientations as invited.

3. To ensure that students, faculty and staff understand how the Libraries' collections are organized and accessed and that they are aware of and understand how to use library services (Standards 1 and 2). 

Benchmarks: 

· Knowledge of the physical organization of the libraries 

· Ability to identify specific locations, collections and service points within the libraries. 

· Knowledge of specific library services and ability to use them, including reference, circulation, document delivery, reserves. 

· Ability to use the Yale University Library catalogs to find materials by title, author, subject or keyword. 

· Ability to recognize and interpret the elements of a catalog record, including author, title, call number, location, holdings and status of item. 


Actions: 

· Appropriate signage 

· Point-of-use assistance at public service desks, phone, e-mail and chat 

· Scheduled library orientation sessions 

· Instruction classes to student, faculty or staff upon request 

· Self-guided instruction such as online tutorials 

4. To ensure that students, faculty and staff are aware of the resources available through the Yale University Library website (Standards 1 and 2). 

Benchmarks: 

· Knowledge of the organization of the Yale University Library website

· Ability to locate Yale University Library catalogs from the Yale University Library website

· Ability to identify resources by source, reliability and appropriateness of information 

· Knowledge of and ability to use specific online library services available on the  Yale University Library website and through Orbis, including reference, document delivery services, electronic reserves, hold/recall, and renewal. 


Actions: 

· Point-of-use assistance at public service desks, via phone, e-mail and chat 

· Scheduled library orientation sessions 

· Instruction classes to students, faculty, or staff upon request 

5. To ensure that students, faculty and staff are able to access resources in appropriate formats (Standards 1 and 2).

Benchmarks: 

· Ability to locate a specific resource, either online or in print 

· Ability to determine the content and coverage of the resource 

· Ability to understand the arrangement of the resource 

· Ability to perform a satisfactory search of the resource 

· Ability to interpret citations and retrieve the full-text (if applicable) of the document 


Actions: 

· Point-of-use assistance at public service desks, via phone, e-mail and chat 

· Scheduled library orientation sessions 

· Instruction classes to students, faculty, or staff upon request 

· Self-guided instruction such as online tutorials or web-pages 

6. To ensure that students, faculty and staff develop the skills to allow them to analyze and critically evaluate information (Standards 1 and 3). 

Benchmarks: 

· Ability to evaluate information based on standard criteria, including authority, appropriateness, accuracy, relevance, timeliness, point of view, publisher and medium (including the Internet and Google-like search results)

· Ability to determine whether an information resource is scholarly, popular, peer reviewed, a trade/professional publication, etc. 

· Ability to recognize the difference between primary and secondary sources in determining their relevance to an information need 

· Ability to determine whether the information retrieved satisfies the research need 


Actions: 

· Point-of-use assistance at public service desks, via phone, e-mail and chat 

· Scheduled library orientation sessions 

· Instruction classes to students, faculty, or staff upon request 

· Self-guided instruction such as online tutorials or web-pages 

· Partner with McDougal Graduate Teaching Center to teach Research Skills to undergraduate classes and Teaching Fellows

7. To collaborate with faculty to make effective use of Library/faculty partnerships. 

Benchmarks: 

· Communicate instruction opportunities to each department by librarian liaisons and instruction librarians. 

· Knowledge of ELI and other Library and University collaboration programs

· Knowledge of the (new) CCL Experimental Teaching Space and Center for Collaborative Learning

· Propose collaborations with major departments to have library/faculty partnerships for teaching information literacy. 


Actions: 

· Course-integrated instruction upon faculty and Teaching Fellow request

· Partner with McDougal Graduate Teaching Center to develop opportunities to collaborate with faculty and Teaching Fellows

· Actively market ELI and other Library and University collaboration programs

· Develop and/or improve means to communicate instruction opportunities to departments by library liaisons and instruction librarians

· Market instruction tools and successful Library/faculty collaborations via Web pages

· Orientation and training to individual faculty or to groups via instruction forums and workshops 

· Provide assistance to faculty in creating library assignments 

· Development and distribution of model library assignments 

· Work with campus partners, including Instructional Technology Group, Center for Language Study, the Writing Center, and others to facilitate collaborative campus culture.

· Market and test the ELI/Davis Service Mapping Course Support Referrals website 

8. To engage in continuous assessment of the instruction program to determine its effectiveness in teaching students, faculty and staff information literacy skills. 

Benchmarks: 

· Develop assessment program to evaluate success of the Research Skills Education Program

· Develop a program to analyze written evaluations by students and faculty 

· Develop a user-needs assessment program 


Actions: 

· Pre- and post-tests given in selected class settings 

· Develop a satisfaction survey 

· Investigate a variety of assessment techniques for both individual and programmatic library instruction

� Statistical information provided by Danuta Nitecki.


� Although instruction in many of these skills is shared with faculty and course supporters across campus, the Library takes leadership in instructing all elements of information literacy as identified in the ACRL Information Literacy Competency Standards for Higher Education. 


� HYPERLINK "http://www.ala.org/ala/acrl/acrlstandards/informationliteracycompetency.htm" ��http://www.ala.org/ala/acrl/acrlstandards/informationliteracycompetency.htm� Last accessed 30 Jan. 2007.








� The members of the LibResEd work group also interviewed each other, either individually and/or as a group at a lunch meeting held for that purpose.


� Provided by Stace Maples.


� Program Goals adapted from those found on the University of South Florida Tampa Library Website. � HYPERLINK "Http://www.lib.usf.edu/ref/instruction/goals.html" ��Http://www.lib.usf.edu/ref/instruction/goals.html� Last accessed 30 Jan. 2007. 








